Teacher Education Survey of Special Education Practices:The Seven Quality Instruction Indicators

How do teacher preparation program (s) at your institution address:

1) IEP Focused Instruction:                                                                                                  Instruction is designed to address IEP goals (and measurable post secondary goals for students 15 years of age and older
2) Response to Intervention:  Teachers use task analysis and the results of progress monitoring to identify the most effective point of intervention when planning instruction. Educators track and maintain records on student progress toward meeting goals as indicated on the IEP. Information from assessments guides decisions to re-teach, change pacing, and plan or adjust activities/strategies   
   3) Universal Design for Learning
A systematic approach to setting goals, choosing or creating flexible materials and media, and assessing students accurately. Students are provided with and taught effective ways to use assistive technology to support their individual learning needs. Instructional materials are available to students in alternate formats
  4) Direct Instruction
Complex tasks are broken down into small steps or components (e.g. task analysis). The components are either taught (1) one at a time or (2) the complex activity remains integrated but the teacher gives the student responsibility for only one component at a time while the teacher contributes the remaining components (e.g. writing a complex story or doing a science experiment)

Formative assessments are ongoing during instruction.

Teachers and therapists model the target skills, processes, and products

Instruction includes multiple sessions of both guided and independent practice
5) Five Areas of LiteracyAreas of Literacy
 phonemic awareness, phonics, fluency, vocabulary, and text comprehension
 6) Collaboration 

Adults working in the classroom collaborate to provide interventions for any student who struggles, with increasing intensity (frequency, duration, or alternate approaches) as needed.  Special educators, related service providers and general education staff work together to enhance/unify instructional planning and implementation. All educators can describe student needs and their implications
 7) Valuing Inclusive Practices    
Taking the position that it is the embracing of inclusive practices that will support educational success for ALL students.
RESPONSES

Q1. What teacher preparation program(s) are you representing for this survey? 

 Separate Special Ed. And General Ed. Programs  9/15     
Dual Cert Programs  6/15 Responses. 

This represents a 38% return rate (15/41)
	Q2-Teacher Educator Survey of Special Education Practice

	Are teacher preparation candidates in your 
program (s) in the content courses they take
 required to demonstrate knowledge regarding:

	Answer Options
	Always
	Sometimes
	Never
	Do Not
 Know
	Response Count

	IEP Focused Instruction-General Education
	8
	6
	0
	1
	15

	IEP Focused Instruction-Special Education
	12
	2
	1
	0
	15

	Response to Intervention-General Education
	6
	6
	2
	1
	15

	Response to Intervention-Special Education
	11
	2
	2
	0
	15

	Universal Design for Learning-General Education
	9
	4
	0
	2
	15

	Universal Design for Learning-Special Education
	13
	0
	1
	1
	15

	Direct Instruction-General Education
	11
	3
	0
	1
	15

	Direct Instruction-Special Education
	13
	1
	1
	0
	15

	5 Areas of Literacy-General Education
	11
	2
	0
	2
	15

	5 Areas of Literacy-Special Education
	10
	2
	1
	2
	15

	Collaboration-General Education
	10
	2
	2
	1
	15

	Collaboration-Special Education
	14
	0
	1
	0
	15

	Valuing Inclusive Practices-General Education
	12
	3
	0
	0
	15

	Valuing Inclusive Practices-Special Education
	11
	3
	0
	0
	14

	Q3-Teacher Educator Survey of Special Education Practice

	Are teacher preparation candidates in your 
program(s) in their field experiences required to 
demonstrate the ability to deliver:

	Answer Options
	Always
	Sometimes
	Never
	Do Not Know
	Response Count

	IEP Focused Instruction-General Education
	6
	7
	0
	2
	15

	IEP Focused Instruction-Special Education
	11
	4
	0
	0
	15

	Response to Intervention-General Education
	3
	6
	3
	3
	15

	Response to Intervention-Special Education
	4
	6
	3
	2
	15

	Universal Design for Learning-General Education
	6
	5
	1
	3
	15

	Universal Design for Learning-Special Education
	7
	5
	1
	2
	15

	Direct Instruction-General Education
	9
	4
	0
	2
	15

	Direct Instruction-Special Education
	10
	4
	1
	0
	15

	5 Areas of Literacy-General Education
	9
	3
	0
	3
	15

	5 Areas of Literacy-Special Education
	7
	4
	0
	4
	15

	Collaboration-General Education
	4
	9
	1
	1
	15

	Collaboration-Special Education
	7
	7
	0
	1
	15

	Valuing Inclusive Practices-General Education
	9
	5
	0
	1
	15

	Valuing Inclusive Practices-Special Education
	11
	3
	0
	1
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	Do faculty in your teacher preparation program visit/observe colleagues while they 

are teaching inclusive classes?
	
	
	
	

	Answer Options
	e Percent
	Response Count
	
	
	
	

	Yes      12
	92.3%
	12
	
	
	
	

	No         1
	7.7%
	1
	
	
	
	

	 
	 
	If yes, please describe.  If no, please describe why not.
	11
	
	
	
	

	 
	 
	answered question
	13
	
	
	
	

	 
	 
	skipped question
	2
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Number
	Response Date
	If yes, please describe.  If no, please describe why not.

	1
	06/09/2008 17:56:00
	We have a system for peer review.  Since most of our faculty 
are teaching inclusive classes, we are able to observe such 
teaching.

	2
	06/09/2008 22:04:00
	It's not practical given the lack of coordination between
 professors and courses as well as the sheduling 
conflicts-faculty here teach 21 credits at the grad. level.

	3
	06/10/2008 00:19:00
	supervise student teachers

	4
	06/10/2008 00:34:00
	co teach

	5
	06/10/2008 18:33:00
	Almost all methods courses include field experiences so the
 faculty member completes the observations out in the schools.

	6
	06/11/2008 01:00:00
	Faculty will sometimes observe each other's classes informally and for peer

 feedback.

	7
	06/11/2008 14:05:00
	While faculty do not observe at all levels, there is faculty
 involvement and observation during some courses. For the 
other placement experiences, 
students are observed by adjunct faculty or doctoral students.

	8
	06/12/2008 14:11:00
	However, this is not an intentional practice; it depends on 
whether the teacher has IEP students in his/her classroom.

	9
	06/12/2008 16:56:00
	As we develop our newly approved program, faculty visit each 
other's classes.

	10
	06/19/2008 14:37:00
	not always, but sometimes

	11
	07/07/2008 14:51:00
	We co-teach courses with our general ed colleagues at the
College level-methods courses.  We also have our methods 
students in schools working in collaborative teams with teachers
-full day every tuesday and thurs.  Professors are on-site.  And,
 we are activley working 
with schools to provide co-teach training and follow-up with 
teachers in the field.


The Good News:

Discussions about and understanding of the seven quality indicators among both general and special education candidates take place in teacher training programs.13/15 responding IHEs indicated that there was a common core of knowledge and skills for both General and Special Education teachers in their programs. Seven stated that they had fully integrated dual certification programs. Comments included using program descriptors such as data-driven decision-making, focused on inclusive practices, and exemplary program. 

· Among the seven critical quality indicators, (Question 2), the vast majority (75% or more) of IHEs reported that both general educators and special educators ALWAYS were required to demonstrate knowledge about Direct Instruction, The 5 Components of Literacy, Collaboration and Valuing Inclusive Practices in their programs. The vast majority of IHEs also indicated that special educators, but not general educators, were also ALWAYS required to demonstrate a knowledge of all the other key indicators as well; IEP Focused Instruction, UDL and RTI.

· Among the seven critical quality indicators, (Question 3), the vast majority of IHEs reported that special educators ALWAYS were required to show an ability to deliver content area instruction for Direct Instruction, IEP Focused Instruction and Valuing Inclusive Practices.

· Among the seven quality indicators the vast majority of  IHEs programs reported ALWAYS using multimedia in addressing UDL, IEP Focused Instruction, and Valuing Inclusive Practices, and about half of the IHEs indicated ALWAYS using multimedia in teaching Collaboration, Direct Instruction, and RTI.

· Among the seven quality indicators, about half of  IHEs programs reported ALWAYS using cross disciplinary course work in addressing Valuing Inclusive Practices.
· 11/13 responding IHEs reported that faculty in teacher preparation programs visit/observe colleagues while they teach inclusive classes, so that candidates see collaboration modeled.

The Bad News:

There are several limitations to consider when interpreting these findings and generalizing these results. First, the sample includes only fifteen responses. Only 38 % of surveys were returned and the data collected reflects what was self-reported in separate and dual certifications programs. 

Replication with a larger sample of both dual certification and non dual certification programs is needed. An additional limitation of this investigation is that we don’t have detailed responses for much of the information obtained. For example we don’t know how the terms always and sometimes were interpreted by the survey respondents. However, 
· When respondents  used the term always in the vast majority of IHE programs regarding knowledge of quality instruction indicators but not an ability to deliver content using the same indicators, it is cause for concern.  When you look for practices found at the vast majority (75% or more) of responding dual certification programs, the failure to require general education teacher training program candidates to always demonstrate the ability to deliver content area instruction using any of the seven quality indicators is revealing and disappointing. 
· A little more than half  (60%) of the IHEs reported that general educators were always required to demonstrate the ability to deliver content area instruction for only three of seven key quality instruction indicators, Direction Instruction, The 5 Components of Reading and Valuing Inclusive Practices. 

· For special education program candidates, the vast majority (75% or more) of IHEs reported always requiring candidates to demonstrate the ability to deliver instruction incorporating only three of the quality indicators, IEP Focused Instruction, Direct Instruction and Valuing Inclusive Practices, while about half the programs reported always requiring the ability to deliver content area instruction using Collaboration, UDL and the 5 Components of Literacy. 

· Less than 30% of the IHEs reported that special education teachers and only 20% of general educators were always required to demonstrate an ability to deliver instruction using RTI. 

· Cross disciplinary coursework in dual certification programs presents a situation that is similarly cautionary, as quality indicators such as RTI, UDL, the 5 Components of Literacy and IEP Focused Instruction are always addressed by less than 30% of the responding IHEs. 

 Thus, both general education and special education candidates may leave most of these 15 IHE training programs unable to deliver instruction always using most of the research-based quality indicators. We need to close the gap between knowing what to do and actually doing it. If these research-based quality indicators are not rigorously applied and viewed as essential components of instruction to help the most challenged students learn well, inclusion may not be successful. 

Discussion

Some IHEs reported that they are training general and special educators to demonstrate skills in delivering some indicators of quality instruction. There is considerable potential to link teacher development and student achievement in inclusive classrooms in dual certification programs.  It is necessary to have general and special education candidates learn together. The dialogue about how to teach effectively needs the common perspective that dual certification programs can encourage and support. Instructors in dual certification programs may prompt all candidates to have purposeful conversations based on questions such as, “If an observer were present in you classroom, describe what they’d see you doing that you feel most strongly communicates your beliefs about students, learning, teaching and literacy?”, and, “What would they see students doing that that reflects your instructional strategies incorporating DI, RTI, UDL, etc.?” 

We need to do more.  The members of the school practices study group suggest that both preservice and in-service teachers have access to inclusive public school classrooms where all students are learning well.  Teachers will not take up ideas that sound attractive, no matter how extensive the research base, if the ideas are presented as general principles that leave the task of translating them into everyday practice entirely up to the teachers. Their classroom lives are too harried for all but an outstanding few to undertake such work. What teachers need is a variety of real, in context examples of implementation, as practiced by teachers with whom they can identify and from whom they can derive the confidence that they can also do this. They need to see and use opportunities to show what doing better instruction means in practice. It is one thing to actively seek to understand our students’ knowledge, skills and talents so we can provide an appropriate match for their learning needs, and it is quite another to effectively adapt daily instruction to respond to their needs.. IHEs must consider the critical role of field placements and the value of selecting classrooms and schools that are successfully using the indicators of quality instruction, especially for student teachers.
Universities are conducting evaluations of the effectiveness of their programs. Graduates are now routinely mailed surveys about their training experiences and percentages of candidates passing teaching licensing exams are common methods of determining how well students were prepared in their content areas. This still leaves a wide chasm between what teachers learn in courses, create in portfolios, and write on program exit exams, on the one hand, and what their post-training observable classroom practice looks like. 

We could use the SETRC’s Quality Indicators as a readily documentable measure of whether teachers use evidence-based practices and create a classroom environment that supports inclusion. We go into schools and find those teachers who are doing an excellent or poor job in inclusive settings. We should ask them what aspects of their teacher training programs contributed to their current skills, knowledge and dispositions. That information should be helpful to training program instructors and administrators. In addition, the seven indicators we focused on and other evidence-based practices, could serve as themes for a semi structured interview of teachers who are observed teaching during a literacy lesson. The interview transcripts could provide some qualitative information on the complex and interactive factors that contribute to the professional development among in the process of becoming effective and master inclusion teachers.

Some of the incentive to close the gap between traditional course content and current knowledge about learning comes from those who have scrutinized the quality of teacher preparation instruction. The National Research Council (2002) recommended “State or professional association approval for educator instructional programs should include requirements for faculty competence in the current literature and research on current child and adolescent learning and development, and successful assessment, instructional and intervention strategies, particularly for atypical learners and students with gifts and disabilities.”

